Abstract-This study was motivated by data revealing that decision making upon learning objectives were taken merely from curriculum and syllabus review, while students' preferences towards their needs in learning was neglected. Therefore, this study is aimed to find out students' needs in studying English as a foreign language. Questionnaire and semi standardized interview under qualitative approach were administered to 32 seventh graders and 2 English teachers. The findings came up that students' motive in learning English was mainly to travel abroad. Furthermore, they perceived that their listening and writing skills were lower than the other skills. They also found difficulties in learning due to the unpleasant facilitation. In addition, they preferred to learn English in group. This study is expected to give more preferences to teachers in deciding upon what skills should be emphasized and what learning styles and teaching methods will better be applied in teaching and learning.
INTRODUCTION
It has been proposed and proved by many experts that needs analysis is fundamental and significant to course design and teaching (Hutchinson and Waters, 1987; Brown, 1995; Carter & Nunan, 2001; Richards, 2001; Nation and Macalister, 2010) . Due to its significances, needs analysis should be conducted before deciding lesson objectives, whether it is in a big scope such as in a curriculum or in a small scope like in a syllabus or a lesson plan. As it is stated by Brown (1995) , needs analysis serves as the basis for developing a curriculum that will meet the learning needs of a particular group of students. However, despite its importance in setting up learnersadjust objectives, needs analysis is still being ignored and neglected by some teachers.
A preliminary research was conducted on March 26, 2016 in one of public Junior High Schools in Cirebon based on the aforementioned issue. From the interview with two English teachers, it was revealed that decision making on lesson objectives was taken merely from the review of the curriculum and syllabus. Meanwhile, students' perspectives toward their own needs were not taken into consideration. Head of curriculum affair admitted that a needs analysis indeed had never been conducted in the school due to limitation of time and financial resources as well as lack of experience in conducting such analysis.
This fact is unfortunate since needs analysis should have been used as a compass in determining lesson objectives (Hutchinson & Waters, 1987) . Moreover, it is proposed by Watanabe (2006) that without taking students' view towards their own needs, curriculum and program improvement cannot continue well. Therefore, due to the existing revealed issue in the field and by considering the significance of needs analysis, this study is aimed to find out students' needs in studying English as a foreign language.
Needs, as defined by Richards (2001, p. 54) , are described in terms of a linguistic deficiency. He decribed needs as "the differences between what a student can presently do in a language and what he should be able to do". Dealing with needs analysis, Songhori (2008) proposed that needs analysis has a vital role in the process of designing and carrying out any language course. It is the first step in course design and it provides validity and relevancy for all subsequent course design activities (Johns, 1991 in Songhori, 2008 . Without conducting well needs analysis, there is a huge possibility that the curriculum will fail its objectives. Therefore, it seems reasonable to argue that needs analysis plays a major role in curriculum development. However, it is necessary to bear in mind that needs are not static, but rather changeable (Soruc, 2012) . Due to that case, curriculum developers should view curriculum development as a cyclical process without an end. Thus, there is an absolute need to gather as much information as possible towards students' needs continuously. The procedures used to collect information about students' needs are defined as needs analysis (Richards, 2001) . Furthermore, Nation and Macalister (2010, p. 24) add, "needs analysis makes sure that the course will contain relevant and useful things to learn". Richards (2001, p. 52) believes that the very first step to do in conducting a need analysis is to decide exactly what its purpose is or purposes are. His argument is supported by Lowe (2009) who says that the starting point in conducting needs analysis is questioning why the analysis is being done. Needs analysis in language teaching, as cited in Richards (2001, p. 52) , may be used for a number of different purposes. For instance, it is used to find out what language skills a student needs in order to perform a particular role, to help determine if an existing course addresses the needs of potential students, to identify a change of direction that people in a reference group feel is important, etc. Any purpose or purposes determined by curriculum planners will influence the time needs analysis is conducted. According to Richards (2001, p. 54) , "needs analysis may take time prior to, during, or after a language program." For example, if the analysis is aimed to find out what language skills a student needs in order to perform a particular role, then the needs analysis will better be conducted in the beginning of a language program. If needs analysis is purposefully done as a curriculum review, it can be conducted during or after a language program (Martin, 2005 2. METHODS The current study attempts to reveal the needs of the seventh graders in learning English as a foreign language. Therefore, the investigation was conducted under qualitative design in which it presents a natural and 'holistic' picture of the phenomena being studied (Malik & Hamied, 2016, p. 177) .
The participants of this study were 32 seventh graders in one of public Junior High Schools in Cirebon and 2 EFL teachers of seventh grade. The participants were chosen purposively based on certain criteria (Berg, 2001, p. 32) . Firstly, the needs analysis had never been conducted in that school. Therefore, this study was expected to give meaningful information for curriculum development in the school. Secondly, in Indonesia context, seventh grade is the level where English is generally taught as a foreign language. Thus, gathering specific information concerning students' needs as earlier as possible was expected to support the improvement in their learning. Moreover, the data in this study were collected through questionnaire and interview. Both questionnaire items and interview questions for the students were translated from English into Bahasa to ease them in giving the responds. For the questionnaire, it was adapted from the research of AlHamlan and Baniabdelrahman (2015) which was divided into five sections. The total items of 74 statements in the sections were to be answered by the students using Likert scale with 'strongly agree', 'agree', 'not sure', 'disagree', and 'strongly disagree' rating of assessment. In addition, to provide in-depth information regarding the students' needs, a semi-standardized interview was conducted to 6 students, which were selected randomly. Meanwhile, 4 interview questions for the teachers were self-developed in order to give additional information towards students' needs.
In analyzing the data, a mix-method was applied in the study. Fraenkel et al. (2012) propose that the use of mixmethod provides a more complete understanding of research problems than does the use of either approach alone. In this point, the data gained from the questionnaire were analyzed quantitatively to get the means of each section. Each respond in the Likert scale was valued. All of the students' answers were listed and then the means of each section were calculated to get the rank of the items that students mostly concerned with as their needs. After that, the data were described and interpreted in order to answer the research questions. Furthermore, the data gained from questionnaire would be compared with the data from the interview.
RESULTS AND DISCUSSION
A five-section questionnaire was distributed to 32 seventh graders aiming to reveal their needs in learning English in EFL context. The data from which the highest mean of each section in the questionnaire can be seen is presented in the following table. (2005) is a reason why people decide to do something which in turn will determine their efforts and their sustainability of doing what they have decided. From the data gathered, it was revealed that the students learned English for various purposes. Among 11 items in this section, 3 main purposes mostly chosen by the students cover: to travel abroad, to help them feel confident, and to help them fluent in speaking English. They agreed that learning English can facilitate them in achieving those purposes. The result above is also supported by findings from the interview showing that most students learn English so as to speak English fluently by which they can go overseas confidently. Having the same sound, Watanabe (2006) in his study also found out that most students were highly motivated by their perceptions that, in EFL context, the biggest advantage of learning English for students is in facilitating them to go abroad, whether it is for the purpose of travelling, working, or studying. The result in this section can be considered significant to be taken into account by English teachers or practitioners as students' motivation in learning needs to be concerned so as to create an effective teaching. By knowing what motivates their students the most, teachers can take benefit in determining and selecting materials to be taught, activities to be conducted, and tasks to be given to the students. In fact, Kaboody (2013) proposed that teachers play a vital role in decreasing or increasing students' motivation.
Section 2 was aimed at finding out students' selfassessment towards their language skills and knowledge in learning English. The following table is shown to give a summary of students' responses dealing with language skills and language aspects including grammar and vocabulary which is presented in terms of their means and ranks. As it was evidenced from the table, students seemed to feel confident of their ability in grammar and vocabulary compared to others. This result went along with AlHamlan and Baniabdelrahman's (2015) study showing that vocabulary and grammar are included in two highest abilities that students felt of having high proficiency in. However, in spite of their belief of having vocabulary as their most proficient task in learning English, students were, in fact, still faced by some difficulties concerning vocabulary. This was indicated by the results gained from the interview revealing that most of the students had some problems in understanding English phrases or sentences due to their inability to cope with the meaning. Accordingly, as an attempt to cope with vocabulary problems as well as improving students' vocabulary, teachers undoubtedly need to build context while teaching English, especially in EFL context, in order to get the students think about word meaning (Harmer, 2007b) . Moreover, context is necessary in teaching vocabulary since words represent multiple meanings. Meanwhile, the table above also shows that the students still need greater emphasis on listening skills. As noticed from the table, listening skill placed the least position of skills students self-assessed by the means of 2.83. The students found it difficult to understand English questions or being asked in English. This is in line with vocabulary issue aforementioned. Through the interview session, the teachers admitted that even though the students were expected to master all language skills, listening did not have enough emphasis in TEFL practice. Coping with this problem, Cahyono and Widiati (2009) suggested that teachers are expected to help the students by activating their prior knowledge, focusing on the words that are useful for listening tasks, and telling them the purpose of their listening prior to actual listening activities.
In terms of students' linguistic needs in English, the data showed that the highest needs students thought important were learning pronunciation, being fluent in speaking, and understanding what others said. These results went along with students' motivation in learning English as revealed in the first section.Furthermore, as for curricular and extracurricular activities, it was shown that students preferred to learn English from activities that resemble daily life situations. Teachers, therefore, could insert and apply as many daily life activities as possible in teaching and learning process in the classrooms.
In section 3, it was found out that the students perceived the difficulties in learning English comes from the facilitation in language learning, lack of awareness towards learners' differences, and the feeling of frustration. This result showed a slight different emphasis from the students' answer from the interview. It can be concluded from the interview that the students tended to mention several problems related to only vocabulary and pronunciation, while in the questionnaire they seemed to highlight the role of facilitation in learning. This indicated that the students needed more facilitation to support them in learning English, forinstance, pictures that could create English learning environment in the classroom, vocabulary cards, audio/ video equipment, and so on. Meanwhile, the teachers' responses were in line with students' interview result in terms of vocabulary issue. They stated that difficulties faced by seventh graders usually came from vocabulary area.
In section 4, in terms of students' favorable learning styles, it was revealed that they preferred to learn and perform the activities in pair or in groups rather than doing it individually since it enables them to share their ideas and cope with the difficulties in learning easier. Dealing with this, Harmer (2007b) stated that different learners own different learning styles depending upon their characteristics. Teachers, however, as suggested by Cohen and Dornyei (2002) in Griffith (2008) should adapt classroom tasks in order to maximize the potential of individual learners with particular learning styles. Meanwhile, in terms of teaching method, the students seemed to be dependable to the teachers in learning rather than exploring the activities by themselves. This was indicated by their needs towards teachers' ability in translating the words and explaining the materials for them. Interestingly, teachers showed quite different answers regarding the issue of teaching method by putting the emphasis more on communicative approach.
The last section was functioned in finding out learners' perspectives towards effective English learning. The findings showed that the students wish to have more emphasis in learning English in terms of improvement in vocabulary, chance to communicate, and practice in the four language skills. This result was in accordance with Liton's (2012) study which suggests that attention should be paid to the increase of students' vocabulary, extra practice in language skills, and communication with classmates for the purpose of improvement in learners' learning. This finding was also supported by the students' responses in interview. They straightforwardly stated that practice was all they needed to do to be excellent in English. Meanwhile, towards this case, the teachers suggested that students need to be taught by context of language use, rather than just abstract concept. Furthermore, they also need to be exposed to new vocabularies.
CONCLUSION
This study was designed to find out the seventh graders' needs in studying English as a foreign language. It turned out from the findings that their main reasons in learning English were to travel abroad, to increase their self-confident, and to help them speaking English fluently. Meanwhile, in the terms of language skills, the students perceived that their listening and writing skills were lower than their speaking, reading, vocabulary, and grammar skills. The findings also showed that in order to pronounce English words correctly and be able to speak English fluently, the students' showed their interest by practicing them through activities that resemble daily life situations. Furthermore, according to the students' perspectives, they found the difficulties came from the insufficient facilitation in language learning and the lack of awareness towards learners' differences. However, the teachers' responses showed a slight different analysis by stating that students' difficulty revolved around vocabulary. In language learning, the students preferred to learn English in-group and they tended to be teacher-dependent, while teachers believed that communicative approach is the most suitable to be implemented in the language learning. In addition, the teachers wished to have more emphasis in learning English in terms of vocabulary improvement, chance to communicate, and practice in the four language skills.
There were some differences between the needs identified by the students and those identified by the teachers as it was described in the findings. Therefore, it can be concluded that students' views toward their needs should be taken into consideration, as there is no guarantee that the teachers can significantly represent what the students need in their learning.
Based on these findings, this study presents several recommendations in relation to the needs analysis in English learning. First, it has been witnessed that every student owns different characteristics that lead them to have different purposes and needs in language learning. An analysis towards those matters should be conducted in order to have significant learning objectives. Teachers are facilitator in learning; therefore, they are suggested to conduct needs analysis to get as closely as they can in comprehending students' view towards their needs. Second, it is recommended for further researchers who aim at investigating the same field to increase the number of participants and samples in the study to get a more comprehensive result.
